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What is Response to Intervention? 

Response to Intervention (RtI or RTI) is an instructional approach that provides all 

students with the instruction they need for learning success. The goal of RtI is to 

intervene early when students begin to struggle academically or behaviorally.  The RtI 

process prevents students from falling behind and developing learning difficulties.  RtI 

occurs at all grade levels with an emphasis on the core content and behavior.  Ponder
ISD uses a multi-tiered approach to meet the needs of all students.   

RtI is a framework for providing high-quality 

instruction built on the following components: 

 All students receive high-quality core content area instruction.

 All students are screened using district local/common assessments to identify those who

are making adequate grade level progress and those who are falling behind grade level

expectations.

 Students falling behind grade level expectations are provided with immediate, evidence-

based intervention instruction.

 The progress of a struggling student is monitored frequently

to ensure the intervention is meeting their needs.

 Professional development is provided to enhance the

instruction and intervention educators provide.

“Response to 
Intervention is, 
simply put, a 
process of 

implementing high-
quality, evidence- 

based instructional 
practices based on 

learner needs, 
monitoring student 

progress, and 
adjusting instruction 

based on the 
student’s response.” 
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Key Components of RtI 

 All students receive high-quality first line instruction.

First line instruction is direct, systematic, explicit instruction 

based on practices supported by evidence based research. In an 

RtI framework, general education teachers provide all students 

with effective instruction that addresses knowledge and skills 

identified from research as critical to content area learning. 

Teachers analyze their first line of instruction to identify key 

components that are inadequately addressed and need to be supplemented with further 

instruction. 

 District level assessments, such as Renaissance STAR, are used to identify

students who are making adequate grade-level progress and those who are falling

behind and are at risk for learning difficulties.

All students in general education and special programs are periodically screened or 

assessed in the content area to ensure they are progressing through the curriculum or 

meeting grade-level benchmarks. These “benchmark measures” are provided at the 

beginning, middle, and end of the school year. The purpose of these assessments is to 

identify those students who are falling behind and who are at risk for learning difficulties. 

These measures also provide information that helps teachers make instructional decisions 

to benefit all students.  For example, forming small groups for instruction, scheduling 

instructional time for small groups, and identifying areas in which additional practice or 

instruction is needed. 

 Targeted students are provided with immediate, evidence-based intervention

instruction.

Targeted students receive evidence-based intervention instruction in addition to the core 

content area instruction. Intervention is provided in small groups to facilitate student 

learning. A student’s individualized intervention is designed to target their identified 

needs. Through data review, campuses and district personnel collaborate to identify 

students needing intervention and monitor progress. 

Students who are lagging behind their peers benefit from an intervention program 

provided in groups of five to seven, or a more intense intervention (with a group size of 

less than five students). 
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 Student’s progress is monitored frequently to ensure the intervention is meeting their

needs.

In RtI, educators administer measures to monitor the progress of students. Evaluating this 

data is very important. When students make inadequate progress to close the performance 

gaps in their knowledge and skills, they risk falling further behind.   

SST/RtI teams use the student’s progress monitoring data to make instructional decisions.

They examine the data from these measures to determine whether the students’ rate of 

progress over time shows they are responding to intervention. If students have not met 

the intervention exit criteria, but are on course to close their performance gaps, they may 

continue in the intervention program. If they are responding too slowly to the 

intervention and their performance gap is not closing, they may benefit from a different, 

more intense intervention. 

 “Intensive” intervention typically occurs in a small group (less than five students), a 

grouping format that offers students more opportunities to receive instruction from a 

specialist or interventionist and to practice what they have learned.  Progress monitoring 

data also helps educators and parents make decisions related to referring a student for a 

special education evaluation.  

 Professional development is provided to educators to enhance the instruction and

intervention they provide.

Enhancing the knowledge and skills of educators is essential to providing all students 

with opportunities to be successful learners. Every aspect of RtI implementation requires 

up-to-date knowledge of evidence-based strategies for effective instruction; hence 

ongoing professional development is critical to its success.   
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Ponder’s 3 Tier Model
.    
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RtI/SST Teams

Campus level RtI/SST teams examine student data to determine how to meet

the needs of at risk students, how to maximize intervention resources for early intervening 

services, and over time how the campus RtI plan is working to reduce the number of at risk 

students, including referrals to special education.   

Campus level RtI/SST teams are to consist of a group of knowledgeable persons who are

familiar with the needs of the student, available resources, and potential interventions/strategies 

for remediating student performance.   

Students who have academic and/or behavioral concerns may be referred to RtI/SST.

Academic Reasons for Referral may include: 

 Below district and/or state academic standards

 Sudden change in grades

 Consistently poor grades

 Significant difficulty in a specific content area

Behavioral/Social Reasons for Referral may include: 

 Sudden change in behavior

 Poor conduct grades

 Discipline referrals

 Excessive absences/tardiness

 Poor social skills

 Emotional health concerns

What is the SST/RtI team’s objective?

The fundamental purpose of the SST/RtI team is to identify areas of needs and interventions

for students who are experiencing difficulties. 
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What does the SST/RtI team do?

SST/RtI members will analyze student data and make recommendations to improve student

performance.  Recommendations include, but are not limited to: 

 Classroom interventions/strategies

 Campus interventions/strategies

 Data collection review

 Section 504 eligibility consideration

 Dyslexia assessment consideration

 Discipline/behavioral interventions

 Articulation or language interventions

 Possible referral for special education evaluation

Recommended RtI/SST Members

 Parent

 Teachers

 Administrator(s)

 Counselor

 Content Specialists

 Interventionists

 ESL/LPAC Personnel (when applicable)
 Additional members may be included based on student needs

Campus RtI/SST teams will determine which member of their team is responsible for the

following: 

 Scheduling regular meetings in a timely manner

 Notifying team members of scheduled meeting

 Inviting parent and other staff members as needed (classroom teacher, interventionists,
content specialists, nurse etc.)

 Gathering data resources

 Maintaining individual student SST folder (blue folders)
 Documenting each meeting in Aware & placing copy in blue folder
 Completing intervention plan and accommodation documentation

 Informing parents (if not in attendance) of decisions concerning their child

 Assisting parent with parent interview form

 Obtaining parent permission for dyslexia assessment (if applicable)
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Student Support Team Flow Chart
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Assessments

Type Use 
Who is given the 

assessment? 

When is the 

assessment 

given? 

PISD Measure

Universal Screener 

To identify or 

predict students 

who may be at 

risk for poor 

learning 

outcomes 

K-5 BOY, MOY, 

EOY 

 NWEA MAP 

Progress Monitoring 

Core Instruction 

Determine if 

students have 

learned content 

area curriculum 

standards and 

skills taught 

All students 

Ongoing 

throughout the 

year  

 Unit Assessments
 Benchmarks

 HMH Growth
Tracker

 LETRS/PAST
 TPRI/TX KEA
 Formal/Informal 

Classroom 
Assignments

Progress Monitoring 

of Intervention 

Ensure 

effectiveness of 

intervention and 

inform 

instructional 

decisions 

Students receiving 

intervention 

Ongoing 

throughout the 

year 

 NWEA MAP
 TPRI/TX KEA
 LETRS/PAST
 Formal/Informal
 Classroom 

Assignments
 Reading Recovery 

Data

Outcome Measure 

Give school 

leaders and 

teachers 

feedback about 

the overall 

effectiveness of 

their 

instructional 

program  

All Students 

Ongoing 

throughout the 

year 

 HMH Growth 
 NWEA MAP
 TPRI/TX KEA
 EOC/STAAR
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Screening Assessments 

Screening assessments are quick and efficient measures of overall ability and critical 

skills known to be strong indicators that predict student performance. Administered to all 

students as an initial baseline, these assessments help to identify students who do not 

meet or who exceed grade level expectations. Results can be used as a starting point for 

instruction or to indicate a need for further evaluation. 

Progress Monitoring Assessments 

Progress monitoring assessments are also brief, but are given periodically to determine 

whether students are making adequate progress. Progress monitoring assessment data 

should be collected, evaluated, and used on an ongoing basis for the following purposes: 

 Determine rate of a student’s progress

 Provide information on the effectiveness of instruction and to modify the intervention

if necessary

 Identify the need for additional information

 Analyze and interpret gaps between benchmarks and achievement

Outcome Assessments 

Given at the end of the school year, outcome tests are frequently group-administered tests 

of important outcomes (e.g. STAAR). Outcome assessments are often used for school, 

district, and or state reporting purposes. These tests are important because they give 

school leaders and teachers feedback about the overall effectiveness of their instructional 

program.  
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Ponder ISD’s Response to Intervention 3 Tier Model

To ensure that appropriate instruction directly addresses students’ academic and behavioral 

difficulties in the general education setting, a multi-tiered service delivery model is used. 

Included are levels of increasingly intense intervention responding to student-specific needs. 

Tier 1 

Teachers use high-quality evidence-based core classroom instruction aligned with grade level 

Texas Essential Knowledge and Skills (TEKS) in which about 80% or more of the students 

are successful. This tier is the crucial foundation of the RtI instruction model. 

Tier 2 

Students are identified for individual or small group intervention in addition to core class 

instruction. This level includes evidence-based programs, strategies, and procedures designed 

and implemented to supplement, enhance and support Tier 1 activities.   Approximately 10-

15% of students are at a Tier 2 level. 

Tier 3 

Students who have not responded adequately to Tier 1 and 2 interventions, receive intensive 

individually designed intervention.  This level of intensive intervention is aimed at those 

students whose difficulties continue academically or behaviorally. Approximately 5% of the 

students are at a Tier 3 level. 

Tier 1 – Core Instruction 

 Whole class, core grade level TEKS

 Evidence-based instruction implemented with fidelity

 Early intervention

 Effective for 80-90% students

 Universal Screening & Progress Monitoring

Tier 2 – Targeted Interventions 

 Supplements core curriculum

 Use of data to develop interventions and/or plan of action

 Problem-solving STAT/RtI team

 Individual/small group

 Progress monitoring

 Serves approximately 10-15% of student population

Tier 3 – Intensive Individualized Interventions 

 Interventions are prescriptive

 Objective is to close achievement gaps

 May be tried before referral to Section 504 Committee, Dyslexia Committee or Central

SPED Referral Committee  (CRC)

 For a small percentage of student population (5%)
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Tier 1

Tier I is core first line instruction and is designed to meet the needs of 80-90% of the school 

population. There are four critical elements in Tier 1:  

 An effective core academic program

 Testing of students at least three times a year to help determine their instructional needs

 Documentation of interventions by the classroom teacher to address any learning

difficulties

 Other classroom documentation pertinent to the area of concern (weekly skills tests, unit

tests, teacher observations, class/homework grades)

When a teacher is unable to resolve a student’s academic or behavioral concern in consultation 

with parent and/or colleagues, a more structured approach is implemented. Using the 

documentation gathered in Tier I, the teacher will complete the Teacher RtI Referral Form. This 

form will become a referral to the SST/RtI team. Upon receipt of this form, the student’s name

may be added to the SST roster.

At Tier 1, the teacher will: 

 At the first sign of struggle, implement interventions within their classroom for specific
skills/concepts

 Collect baseline data in area of concern(s)

 Keep detailed documentation of student work and assessments

 Review effectiveness of intervention within four to six weeks or as designated by
campus administration

 Consult with campus/district personnel

 Complete referral form for SST as requested

RtI Guidelines 

 Criteria- within district guidelines, campus reviews student data to establish at risk level.

 Intervention- involves differentiation to core curriculum and classroom interventions
which are in addition to first line instructional practices already in place.

 Progress Monitoring- per content and product - administered by classroom teacher (e.g.
weekly skills test, unit tests, teacher observation, class and homework grades).

 Intensity- to be determined by teacher (minimum of 15 minutes/session recommended).

 Frequency- to be determined by teacher or campus administration (minimum of three
sessions/week recommended).

 Duration- four to six weeks

 Fidelity- Intervention fidelity must be maintained and evidence of intervention fidelity is
required to determine to proceed to Tier 2 or remain at Tier I.

 Data Collection- teacher must be prepared to share data on intervention intensity,
frequency, duration and fidelity with the SST team and/or parents.
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SST/RtI team will meet to review data with information prepared by the teacher (referral form,

along with any additional documentation strategies/interventions that have been implemented 

with the student with measured results). Following review of implementation of intervention, the 

team will utilize data to further define the problem and then recommend one of the following 

options:  

A. Remain in Tier 1

B. Redesign or modify intervention

C. Move student to Tier 2

D. Discontinue intervention if student data supports improvement
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Tier 2 

Tier 2 is for students who are falling behind on academic skills and need additional support to 

meet grade-level expectations or who are struggling behaviorally.   Students in Tier 2 receive at 

least 30 minutes of additional instruction 3 days per week in the area of difficulty in addition to

the core academic instruction. It is recommended that teachers or interventionists use progress 

monitoring tools regularly for student serviced in Tier 2. 

At Tier 2, the SST/RtI team will:

 Monitor the problem area to further define problem

 Check baseline data and review progress monitoring

 Develop Tier 2 Intervention Plan

 Adjust student schedule (if necessary) to allow for additional intervention

time

 Determine date to review effectiveness of the Intervention Plan*

*SST/RtI will reconvene after 4-6 weeks. If progress monitoring shows that intervention is not
effective the team may decide to modify/change intervention.

RtI Guidelines 

 Criteria- within district guidelines, campus reviews student data to establish at risk level.

 Intervention- Evidence-based interventions provided in area of academic deficiency in 
addition to regular instructional practices already in place. Additional intervention 
activities available are, but not limited to, educational software, small group direct 
instruction activity, small group, or individual practice time as determined appropriate by 
SST/RtI team.

 Progress Monitoring- This is ongoing and is administered by the classroom teacher, 
specialist, or interventionist.  Reports from STAR, Lexia, HMH, Reading Recovery, etc. 
may be used.

 Intensity-  At least 20-30 minutes/session

 Frequency- At least 2-3 sessions/week

 Duration- At least 4-6 weeks

 Fidelity- Minimum of 240 minutes within 20 school days. Evidence of intervention 
fidelity is required to determine to proceed to Tier 3 or remain at Tier 2. 

The team will review student effort and evaluate the effectiveness/fidelity of the intervention. At 

this time, one of the following decisions will be made:  

A. Remain in Tier 2

B. Redesign intervention or change intervention

C. Move student to Tier 3

D. Discontinue intervention if student data supports improvement
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Tier 3

Tier 3 is designed for students who still have considerable difficulty mastering necessary 

academic/behavioral skills, even after Tier 1 and Tier 2 interventions. Students in Tier 3 receive 

at least 30 minutes of instruction per day in the area of difficulty in addition to the core academic 

instruction. Students are progress monitored to evaluate skill improvement.  

At Tier 3, the SST/RtI team will:

 Re-check the problem area to further define problem

 Check baseline data, intervention data and review progress monitoring

 Develop Tier 3 intervention plan

 Adjust student schedule to allow for additional intervention time

 Determine date to review effectiveness of Intervention Plan.*

*SST/RtI will reconvene after 4-6 weeks.  If progress monitoring shows that intervention is not effective the team
may decide to modify/change intervention, or refer.

RtI Guidelines 

 Criteria- within district guidelines, campus reviews student data to establish at risk level.

 Intervention- Evidence-based interventions provided in area of academic/behavioral 
deficiency in addition to regular instructional practices already in place. Additional 
intervention activities available are educational software, small group direct instruction 
activity, or small group or individual practice time as determined appropriate by
SST/RtI team

 Progress Monitoring- This is ongoing and is administered by the classroom teacher, 
specialist, or interventionist.  Reports from STAR, Lexia, HMH, Reading Recovery, etc. 
may be used.

 Intensity- At least 20-30 minutes/session

 Frequency- At least 5 sessions/week

 Duration- At least 4-6 weeks

 Fidelity- Minimum of 400 minutes within 20 school days. Evidence of intervention 
fidelity is beneficial before proceeding to a referral to a Dyslexia Committee, Section 504 
Committee or SPED Referral Committee. 

At a time determined by SST/RtI, the team will review student effort and evaluate the

effectiveness/fidelity of the intervention. At this time, one of the following decisions will be 

made:  

A. Discontinue intervention and continue progress monitoring

B. Continue intervention at Tier 3 level

C. Redesign intervention or change intervention

D. Possible referral to the: Dyslexia Committee, Section 504 Committee or SPED
Referral Committee
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Meadows Center, Building RTI Capacity.  RTI definition and framework.  Retrieved July 15, 

2013, from http://buildingrti.utexas.org/rti 
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     http://www.pbis.org 
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     http://www.progressmonitoring.net 

Scientific Research-Based Instruction (SERC) 

     http://www.ctserc.org 

What Works Clearinghouse 

     http://ies.ed.gov/ncee/wwc/ 
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     http://www.nifl.gov 
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     http://www.fcrr.org 
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     http://www.ideapartnership.org 
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Referring to Special Education 

When is it appropriate for struggling students to be referred for a Special Education 

evaluation? 

When prevention and intervention efforts fail to resolve learning problems, then referral to 

special education is warranted. Documentation of the student’s response to intervention 

provides valuable information to the referral committee. Interventions should continue to be 

provided and the student’s response documented, so that these data sources are available in 

the event that a student is referred for a comprehensive evaluation for special education. 

Referral committees should consider the following questions before recommending a 

comprehensive evaluation. 

Referral Consideration Questions  

 In addition to the individual who is making the referral, have others noted similar

difficulties?

 Does the learning problem exist across contexts (e.g., the general education classroom,

tutoring, other content-area classes, intervention settings, after-school programs, at

home)?

 Has the student failed to meet grade-level expectations despite effective intervention?

 Is the student’s progress in acquiring English significantly different from that of peers

who started at about the same level of English language proficiency and have had

comparable instruction?

 Is there evidence that difficulties can be explained by cultural differences?

 If yes, has instruction been adjusted to address the identified area(s) before referring for

special education evaluation?

 Do grade placements, i.e., promotion or retention, reflect underachievement?

 Are there significant life events (e.g., illness, accident, multiple moves) that may have

impacted learning?

 Are there teacher variables (e.g., absenteeism, expectations, language proficiency, and

experience) that might have impacted performance?

 Do data sources show that the student did not respond adequately to general education

interventions?

 Are there other variables that could explain the difficulties?  If yes, list:
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